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Blurb for PLT Conference Brochure 

Third graders at Butler were fortunate to get an iPad cart funded from a private grant. Educators at Butler wanted to 
use this technology to enhance our ELA curriculum and current nonfiction unit in third grade. We explored a variety of 
nonfiction apps and selected News-o-Matic, which is an online newspaper where students read current articles and 
applied digital literacy skills to demonstrate comprehension. We also used RAZ to differentiate independent reading 
time.  
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PLT SMART Goal  

 

By the end of April, increase student writing output and quality as well as comprehension of nonfiction text 

by differentiating portions of our English Language Arts curriculum using iPad technology in order to engage 

students more effectively. 

 
 

 
Key Actions 

 

1. Explore reading and writing apps as well as accessibility features. 
2. Determine 1-2 apps to integrate into the third grade nonfiction unit. 
3. Determine 1-2 apps students will use when writing. 
4. Explore and set up RAZ kids for independent reading. 
5. Design lessons for our nonfiction unit and discuss the outcomes. 
6. Look at data, determine findings, identify limitations we found, and determine future implications.  

 
 
 
 
 
 
 
 
 



 
Findings  

 
1. The News-o-Matic app was the perfect fit for the current third grade nonfiction unit. We were able to build 

upon skills and concepts students learned using traditional nonfiction books, magazines, and articles. When 
using the News-o-Matic app, students were able to access the content more easily because digital text features 
allowed students to have vocabulary words and definitions read out loud to them, as well as watching videos 
related to the article or having the article read to them. Lessons about the similarities and differences between 
traditional vs. digital text were created as well as rich discussions about which version students prefer. 
Teachers were also able to level the articles to each individual student’s reading level.   Students were more 
engaged while reading nonfiction using the NOM app because the articles were all related to current events.  
Teachers could also assess each student’s comprehension of a particular article by using comprehension 
questions provided or creating their own.  

2.  The RAZ –kids app was familiar to students because they had been exposed to it in second grade. The app was 
used during independent reading time and teachers were able to set the reading level to each student’s 
current independent reading level.  

3. We researched apps that would provide students improved access to the writing curriculum.  The two apps we 
identified are Co-Writer and Spell Better.  Spell Better has been used more in third grade, but both apps have 
their strengths.  We have been using these writing apps within our small group work, as well as with a few 
students who have difficulty with handwriting and/or spelling.  They have access to these tools during lengthy 
writing assignments in class.  iPads with these apps have also been made available to the third grade classroom 
that does not have iPads to provide assistive technology to the students who require it.  We have also used the 
app Write About This within the small group setting.  This app is used to support shorter, creative writing 
assignments.  Students enjoy the picture prompts, and we may explore how this can be used within the general 
education classroom next year. The Book Creator app was used when students applied the knowledge they had 
gained about crayfish to create their own informational book using nonfiction reading signals (traditional and 
digital).  We also integrated the use of TelegamiEdu (reading fluency and short oral report), Toontastic (writing 
an ending to a story), and iMovie (book recommendation trailer) in order for students to demonstrate their 
learning and understanding through creation.  These apps were used in small reading groups.  

4. iPads are a wonderful resource and tool that can be integrated into  many areas of any curriculum. We were 
fortunate to attend workshops and seminars with teachers from Newton and Bedford to learn how they have 
used iPads in their schools. The major difference between Belmont and these districts is the lack of a 
technology integration specialist who can support teachers finding new apps and ways to integrate them into 
lessons. An integration specialist can help teachers achieve the fullest potential of iPad technology in the 
classroom.   
 

 
Recommendations / Next Steps  

 
Next Steps 

1. We will continue to explore how to implement the use of the iPads at the higher level of the SAMR model 
(substitution, augmentation, modification, redefinition) to provide opportunities for project based learning.  

2. Find ways for students to use iPads to provide intervention and enrichment in math. 
 
Recommendations 

1. Create and fund the position of technology integration specialist at each level. 
2. Professional development at the iPad summit in Boston. 
3. Time set aside during weekly collaboration meetings to share ideas and about and results of using iPads in the 

classroom. 
 

 

 


